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What the literature says…
Inkelas and Soldner meta-analysis, 1980-2010 (2011)


• Positive relationship between living-learning participation and 
degree attainment (one study)


• Positive relationship between living-learning participation and 
college transition (one study)


• Living-learning program participants reported a more socially and 
academically supportive residence hall and campus climate


• Positive relationship between living-learning participation and 
grade point averages for some of the respondents (4 of 6 studies)


• Relationship between living-learning participation and persistence 
(1 of 5 studies)


• Positive relationship between living-learning participation and 
intellectual development  (4 of 7 studies)



What the literature says…

Living-Learning Program Participation and Faculty 
Interaction


• 12.2% increase in frequency of faculty interaction

• 16.6% increase in quality of faculty interaction



What the literature says…

Student Outcomes and Faculty Interaction

• Cognitive and affective outcomes of student development (Astin)
• Persistence (Tinto)
• Commitment to learning (Browne)
• Achievement (Browne)
• Satisfaction (Hart & Smith)
• Perception of the university community (Cotton & Wilson)
• Motivation (Chickering & Gamson, Cotton & Wilson)



What’s in it for the faculty?
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PREDICTORS 

College-age children 

Long-timers

Knowledge and perception

Anticipate rewards
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MOTIVATORS 

Philosophy 

Institutional value

Students

Innovation
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BARRIERS 

Time constraints 

Discouragement

Tenure and promotion

Difficulty collaborating

Social anxiety
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Male

Female



Contract faculty

Tenure/tenure-track



Arts
Business
Humanities
Science
Social Science
Writing



Years at University



Years as FFIR
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Programs and events

Community life

Responsibilities

Collaboration

Challenges




         They always have their headphones 
on, you know. “Good morning. You can still 
hear me even if you have them on. I know 
it.” Or I’ll just say “Good morning.” But you 
know what I’m surprised about is that most 
times when you initiate, they light up and 
they immediately talk back to you.



        And we had a great time talking about 
the play and what is love, and is it better to 
be loved or better to love? You know, we had 
a really good discussion. The students in 
those little smaller environments, they’ll tell 
you, “This is what I imagined college would 
be like.” 



       What I found in being a faculty fellow in 
residence, I found it to be the most 
collaborative role I’ve ever been in 
professionally, and I think that’s really cool. 



       Honestly, the late night stuff is hard. 
It’s the thing that is the hardest for us. The 
late nights are killer for me or doing a 
program really late is killer for us. It’s just 
not what our lifestyle is. 
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Investment

Change

Renewal & Innovation




       If someone asks me to do something 
for the university, I do it not because… I 
wouldn’t do it if I was just teaching. I do it 
because I’m a faculty fellow and that’s part 
of the job, like being on a panel at 
someplace or doing something… 100%. I 
wouldn’t do it otherwise.  



        The fact that once a month we’re in 
meetings with a vice president, a senior 
associate vice president, vice provosts. Even 
if I think what they’re saying is complete 
rubbish or even if I think that they drank the 
Kool-Aid, I still know more about the 
university and its goings-on than the average 
person. 



        It makes me feel like a part of the 
[university] community when often times as 
a black woman I feel extremely marginalized. 
And I feel marginalized more than I don’t 
feel. I feel marginalized in one department, in 
one of my departments. I feel marginalized in 
the Academy. I feel marginalized on what I 
work on. I feel marginalized in so many ways. 
And so it helps me again. So not only do I 
help provide the community for students, but 
it gives me a community for myself, and 
that’s been important.  



        Since I’ve been a faculty-in-residence, 
I’ve never had a syllabus without the wellness 
center phone number on it. I’ve always been 
concerned about student safety and wellness 
since I was here during September 11th. But 
since I’ve been a faculty fellow, I’m more 
concerned with the wellness center.  



Practical Application

• Structure

• Staff support

• Sharing with stakeholders

• Structural barriers



FINAL THOUGHTS
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